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N i How to deepen the training of critical thinking systematically via collaborative

writing in the writing class is of pivotal importance. This study integrated the
critical thinking mode (Paul & Elder, 2016) into the curriculum design to promote
students’ writing and critical thinking abilities, nurture two intellectual virtues—
empathy and perseverance, and enhance learner autonomy. This is a mixed
longitudinal study, and it included 20 participants. Among them, eight were
interviewed after the three cycles of collaborative writing. This study adopted four
qualitative and six quantitative research instruments. Due to the small sample size, a
Wilcoxon Signed-Ranks Test was adopted to analyze the data. The results show that
there is no significant difference between the pre-and post-tests in regards to these
aspects: students’ learner autonomy, empathy, perseverance, and English writing.
But students improved significantly in critical thinking. After open and axial coding
and iterative examination within and across the cases, the qualitative data yielded
four categories (i.e., collaborative writing: interaction patterns, learning motivation
and beliefs, attitudes towards and ways of solving problems, and critical thinking
practices). The results showed that five themes emerged from the interaction of
these four categories. The researcher examined the five themes with reference to the
descriptive analysis and found five learning groups. They are: (1) the inquisitive and
studious learners with high performance, (2) the “rule-followers” with moderate
performance, (3) the ones who are reciprocally respectful —the intermediate-low
performers, (4) the ones who have peace of mind--the intermediate-low performers,
and (5) “It’s good to have you”—the low performers. The descriptive analysis
shows that Group 1 made improvement in most of the aspects while the other
groups in some. Groups 1, 2, and 3 made improvement in critical thinking but to
different degrees. Among the groups, Group 2 made the greatest improvement in
English writing. This study found that the four categories (i.e., factors) are related to
the development of critical thinking and English writing ability.

Keywords: critical thinking, collaborative writing, Paul-Elder critical thinking model,
EFL writing
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“I finally understood the actual ways
to approach CT [critical thinking].
When I started revising my draft later
that night, I used the questions from
CT to ask myself, like why did 1
choose those causes to elaborate this
phenomenon. In the process of doing
so, I found more points to fit into
paragraphs. Those causes are the
reason I stop reading as much as |
used to, and it is something that
resonated with me. CT methods did
help me to elaborate my points better,
and I really learned a lot from SEE
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“I think that writing indeed gets easier
and easier the more I do it, and I get
better and better at it each time, and it
becomes easier to revise for the
second and final drafts as I have a
better sense of direction in your
writing [class] and my ideas are better
developed.” (84 CK-» F L P &
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“ Before we started co-writing, my
biggest concern was whether I would
be able to communicate my ideas to
my partner. However, I did not have
to worry about this at all during the
co-writing process. My partner
listened to me without hesitation, and
when we disagreed, she was willing
to try to understand.” (5 2 AK > ¥
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e Writing the first draft in the first semester felt very daunting, needing to
choose a topic, and | felt confused and lost not knowing how to write. In
retrospect, | feel very satisfied looking back at the progress | made
improving. | think writing gets easier the more | do it, and | get better
and better at it each time. Writing is becoming much more bearable, and
| kinda like itnow (8 2 CK, L P &
Critical thinking definitely helps me to improve my writing skills... In
retrospect, | realized it was actually what | learned from this class. Now |
know how to develop my critical thinking in a systematic way, and |
have documents from Jennifer to refer to. | believe CT will change my
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MRS E B TE s (SpALD

Instruction: Write an argumentative essay of 400-500 words, and use specific reasons and
examples to support your answer to the following question.

Do you agree or disagree with the following statement? “People should keep trying to reach their
goals, even if they seem impossible to achieve.”

Time: 60 minutes

[Write your essay in the space below]
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Topic: Effects of School Bullying on Children
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First of all, social impact is
the biggest influence on
bullied children. Lack of
self-esteem, shyness and
loneliness are common
phenomena to bullied
children. These phenomena
cause bullied children to lose
the way to communicate
with peers. In addition, these
bullied children gradually
lose themselves when they
are continually called
“losers.” Others may suffer
from physical bullying even
worse. Because of it, not
only do they find it hard to
make friends, but they also
struggle to maintain healthy
friendships.

First of all, emotional trauma
is the directly effect to the
bullied children. As far as I
know, the common
phenomena to the bullied
children include lack of self-
esteem, loneliness, anxiety,
helplessness, frustration,
isolation from their peers
and even increased feelings
of sadness. Due to these
emotional traumas, it causes
social behavior deterioration.
So that bullied children not
only will lack of the social
ability which causes them
hard to make friends, but
also will get confused about
how they see themselves,
their friends, school and their
future.

First of all, emotional trauma
is one direct effect in the
bullied children. These
bullied children suffer from
verbal bullying. For
example, the bullied children
will feel down in the dumps
when they are continually
abused by others. In
addition, they will feel
lonesome when they are
gradually isolated by others.
At worst, they may
experience physical bullying
which shatter their sense of
security and make them feel
helpless. These negative
emotions can affect the
bullied children having
traumatic memories, and can
lead them to hard coping
afterward.

Teacher’s comments and
suggestions:

The topic sentence is
unclear. Be more specific.
What does social impact
refer to? Your ideas are
randomly given. Can you
draw a diagram to show the
causal relationship first?
This will help you clarify
what you intend to say in a
more logical way.

Teacher’s comments and
suggestions:

Based on your topic
sentence, emotional trauma
induced by bullying is the
point here. So your focus
should be on elaborating the
causal relationship between
bullying and emotional
trauma. If you want to talk
about how emotional trauma
contributes to deteriorated
social ability, then it should
be covered in another
paragraph. Remember one
idea for one paragraph.

Suggested revision from
the teacher:

First of all, emotional trauma
is one direct effect shown in
the bullied children. These
bullied children often suffer
from verbal bullying, so
they —Ferexamplerthe
bullied-children-will feel
down in the dumps when
they are continually abused
by others. In addition, they
will feel lonesome when
they are gradually isolated
by others. At worst, they
may experience physical
bullying which shatter their
sense of security and make
them feel helpless. These
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negative emotions can affect
the bullied children, making
them have having traumatic
memories, and eanlead-them
te hard to eeping-cope with
those memories afterward.

Hp O FATC fo MW A A BV AN s BEIR AR R E Y HE

21



