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- ~ &< (Content)

1. =3 &2 p h (Research Motive and Purpose)

English language learning has faced challenges when English is used as a
lingua franca for communication. And simply knowing linguistic forms cannot
serve the purpose. Learners in the 21 century need to be creative and expressive
in English language to cope with the need in the future. As the improvement of
modern material existence has long and largely been dependent upon the
progress of science and technology, a significant number of people tend to
overlook the importance of literature and regard the study of literature as a field
of lesser value. Even though it may sound like a heartbreaking crisis, this is
definitely not the case to me. Actually, reading literary works is a highly
beneficial activity. What, then, is the value of literary study? To me, the value of
literature lies in its ability to pleasure, growth, peace, and identity, the so-called
“catharsis”, from different great authors in their masterpieces. Secondly, to share
significant experience, to build valuable language skills, to foster critical
thinking, to expand one’s global views, and to stimulate one’s imagination,
especially for the young generation in college EFL classes in Taiwan.

The purpose of this mixed method research is to investigate and enhance
students’ gender equality awareness through literary works, which interacts with
the literature discussion, character analysis, and conceivably enhance the mind
sets of the participants by empowering them, challenging them, and providing
them with new understanding beyond the faces of literature and the realities of
humanities. As psychologist Howard Gardner (1995) found that the most
common attribute of powerful leaders is their abilities to use stories to unify or
motivate people, to make people want to be a part of that story by making it

come true. That 1s what we do in our classes.
2. ¥ 73 K42 (Research Question)

Two research questions guiding the study are as follows:
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1.  What are the impacts of literature discussion on raising up students’
gender equality awareness?

2. What pedagogical implications does this study have?
3. = }gk%ﬁ 31 (Literature Review)

Gender Equality

On September 20, 2014, UN Women Goodwill Ambassador Emma Watson
gave a speech at a special event for the “HeForShe campaign™ at United Nations
Headquarters, New York. She delivered a smart, important, and moving speech
about gender inequality and how to fight it. As the Goodwill Ambassador, she
launched the HeForShe initiative, which aims to get men and boys to join the
feminist fight for gender equality. This speech inspired both male and female to
fight for gender inequality internationally. Originally UN Women is responsible
for promoting women’s empowerment and gender equality. The work of UN
Women aims to support, help and hold the commitment on gender equality. The
UN Women’s priority areas cover --

+ Expanding women’s leadership and political participation

+  Enhancing women’s economic empowerment

+  Ending violence against women

+  Fostering peace and security

+ Incorporating gender equality into governance and national planning

+  Informing the post-2015 development goals

+ Bringing a gender equality lens to programs that address HIV and AIDS

(source: www.unwomen.org)

Unfortunately, the latest available Sustainable Development Goal (SDG) 5
data show that “the world is not on track to achieve gender equality by 2030”.
(https://www.unwomen.org/en/digital-library/publications/2022/09/progress-on-

the-sustainable-development-goals-the-gender-snapshot-2022)

Back to Homer’s The Odyssey, we may infer “Calypso” -- an immortal
goddess, who holds Odysseus prisoner for seven years on the island of Ogygia
where she lives and forces him to be her lover. Calypso loves Odysseus and
wants to make him immortal so he can stay with her forever and be her husband,
even though she understands that Odysseus doesn’t love her at all and wants to
return to his wife, Penelope, in Ithaca. Throughout The Odyssey, Calypso is
described as “lustrous Calypso” and “the nymph with lovely braids.” (Homer,
The Odyssey, book 5) In addition to being powerful, Calypso is keen and
insightful. When Zeus orders Calypso to release Odysseus, she complains about
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the gods’ double standard which allows male deities to take human lovers but
punishes goddesses who do the same: “You unrivalled lords of jealousy --
scandalized when goddesses sleep with mortals.” (Homer, The Odyssey, book 5)
Calypso’s words draws the reader’s attention to the similar double standard
which exists in the mortal world of the Odyssey. Neither Homer nor any of the
poem’s characters rebuke and blame Odysseus for sleeping with Calypso and
Circe, but Penelope is repeatedly criticized for allowing the suitors to remain in
her house, even though she has little or no power to expel them. Women are not

seen as equals as men.

In Teachers' Perceptions of Their Students' Gender Roles, Tartar &
Emmanuel (2001) from the Hebrew University of Jerusalem, state among the
221 Israeli teacher participants, from both elementary and secondary schools, the
findings may “reflect a relative lack of teacher awareness concerning the in-
depth nature of gender stereotypes and their overall influences.” Both authors
suggest that “compulsory courses and seminars on gender self-awareness”
should be implemented for teacher training programs. In The long mission
towards gender equality in teacher education: Reflections from a national
project in Finland (2019), Lahelma and Tainio, from the University of Helsinki,
analyzed changes in cultures and curricula in relation to gender awareness in
teacher education since 1970s. The results show the action plans of the
universities for promoting gender equality were revealed to be relatively
superficial”, (p. 73) and “the mission of gender awareness is difficult, but not an
impossible mission” (p.69). With more efforts for trying to persuade deans and
others in powerful positions, the authors emphasize the urgent necessity to aim
on promoting gender equality, particularly in teacher education.

In Taiwan, Tseng, Shi, and Yang (2011) stated that the integration gender
equality awareness into nursing education curriculum could be used to scrutinize
teachers’ own gender awareness and observe the hidden gender discrimination in
the content of teaching materials, and expand teachers' knowledge of gender
equality education. Professor Wang Lijing’s "Re-exploring the meaning of
enclosure of gender integration teaching" (2013) pointed out that gender
education should be integrated into professional courses, and teachers' views on
gender social construction are the key elements to gender equality education.
Professor Huang (2011, 2012) also pointed out several critical issues of gender
equality while teaching Chinese literature in the freshman year — including the
autonomy in marriage life, the necessity to respect to all different genders, equal

opportunities for men and women to pursue social and economic status, sharing
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family chores equally, and no gender discrimination in the workplaces.

The importance for both teachers and students to address issues of gender
equality in the classroom will never be overemphasized. The gender equality
awareness would help build independence and confidence among student

participants in this study so that they, too, can inspire the next generation.
Characterization

A character is someone who acts, appears, or is referred to as playing a part
in a literary work, usually in fiction or drama. Characterization is the art and
technique of representing fictional personages which depends upon action or plot
as well as narration and point of view. (Booth, Hunter, Mays, 2006, p.140)
Characterization is a central feature in many literary works. For readers, while
reading most short stories as an example, our first thoughts may concern “who”
as much as “what”, “when”, and “how”. Inevitably character is the focus of our
reading. Characters are the people in the text. They are part of the ordinary life
that we may meet as we read, if we pay close attention to them. We might
dislike, admire or sympathize with them. That is the initial journey of reading
literary works. Marsh (2002, p. 25) explains three logical steps for readers to
explore characterization: first, to think about the character we are studying,
secondly, to analyze a selected crisis in detail, and finally, to relate what we have
learned about the character to the text as whole.

Furthermore, Marsh explains that many students find the 3™ step difficult to
grasp because each character has different relationship with the other characters
and so there is a multiplicity of detailed observations students can make about
the text. “The key to solving this problem is simply to remind yourself that
characters are the people who live and experience the themes, and so finding a
major theme which is important in your character’s life will help you relate the
person you are studying to the big issues of the world in which they exist.” (p.25)
Characters are often described as either “flat” or “rounded”. Whether the
character is one-dimensional with little depth and complexity, or more complex,
Stephen (1991) explains that “a character can be vividly characterized by being
associated with a particular setting which colors our image of them.” (p.74)

Lazar (1993) lists three steps to help students understand characters:

a. Students choose from a list of adjectives which ones are most appropriate
for describing a particular character.
b. Students rank the characters in the story according to certain traits; for

example which character is the most or least active, passive, aggressive,

5



gentle, decisive, etc.
C. Students write “references” for different characters as if they were applying

for a particular job. (p. 85)

The three steps mentioned above are beneficial for EFL learners in this study to

grasp the characteristics of different characters and faces in different literary works.

4. HHX3 R4 (Teaching Planning)

Settings and Participants

The participants of this study are college students, including English majors
-- freshmen, sophomores, juniors and seniors and non-English majors who are
interested in this elective literature course offered in the department of foreign
languages and literature at Feng Chia University (FCU), Taichung, Taiwan. There
is no prerequisite requirement for students to choose this elective course at FCU.
From the past records, those who registered in this elective course had taken a
considerable number of English language or literature courses for one to three
years, and their proficiency in English is estimated to have reached intermediate

or high-intermediate level.

Strategies and Steps in Mandala Learning and Teaching
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Fig 1. Strategies and Steps in Mandala Learning and Teaching
5. F3H&3IEHF>E (Research Methodology)

Methodology

Creswell (2003) asserts that proposal developers need to convey the specific
strategy for data collection they plan to use. The overall design of this study
incorporates both quantitative and qualitative research methods. In this mixed
methods study, the teacher as the researcher will collect both the quantitative and
qualitative data in phases. In the quantitative survey section, the first section on
Pan’s survey titled "Gender Equality Awareness and Implementation of Gender
Education" questionnaire (please see Appendix I) will be implemented as the
quantitative data regarding student participants’ awareness in gender equality
education in the “approaches to literature” class. Descriptive statistics including
frequencies, rank order, means, percentages, and standard deviations will be
investigated in the quantitative fields to support and help the researcher with
solid research foundation.

In a follow-up focus group interview, Gilgun (2005) makes the point that
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qualitative researcher seeks to hear all voices and perspectives. The researcher’s
writings are co-constructions, representations of interactive processes between
researcher and the researched (Gilgun, 2005). The current grounded theory
research study draws on different qualitative data to explore Taiwanese college
students’ awareness toward gender equality: pre-course gender equality
awareness survey, pretraining session, teacher/researcher’s field notes and
observation of students’ learning interactions, teacher’s writing logs, students’
reflective writing journal portfolios, Zuvio written responses, post-course gender
equality awareness survey, and repeated focus group interviews. As Creswell
(2003) indicates the characteristics of grounded study “in which the researcher
attempts to derive a general, abstract theory of a process, action, or interaction

grounded in the views of participants in a study.” (p.14)

6. %%F T3 =% (Teaching and Research Outcomes)

(1) %FEmL A%
(2 HEFRFFL

Q) F28¥V v 4
Findings:
1. Enhance the students’ self-awareness and gender equality awareness

The study has shown significant progress in enhancing students' self-
awareness and gender equality awareness through various literary discussions
and interactive activities. By engaging with texts that present diverse
perspectives on gender roles, students developed a more nuanced understanding
of equality. This exposure allowed them to reflect on their own biases and
assumptions, fostering a greater sense of self-awareness and sensitivity toward
gender issues. As a result, students became more conscious of the importance of
promoting gender equality in both personal and societal contexts.

2. Increase students’ willingness to communicate their thoughts and feelings

Additionally, the findings revealed an increase in students’ willingness to
express their thoughts and feelings more openly. The classroom environment,
structured around inclusive discussions and open-ended questions, encouraged
students to articulate their personal viewpoints. As they explored complex topics
related to gender, identity, and relationships, they gained confidence in sharing



their perspectives. This willingness to communicate not only improved their
verbal expression but also helped them connect more meaningfully with their
peers, leading to deeper mutual understanding and collaboration.

3. Encourage active discussion

The study highlights the success of fostering an atmosphere of active
discussion among students. By encouraging open debates and group activities,
students were given the space to voice differing opinions while respecting
diverse viewpoints. These discussions allowed students to critically engage with
the material and challenge traditional notions of gender, helping them sharpen
their analytical skills. The lively exchanges also contributed to a dynamic
learning environment, where students actively participated and learned from each

other’s insights.



Peer Assessment for E-Journal Writing

*kQuality *Quantity
Reflexivity Creativity Consistency Conformity | Number of
writers,
works, and
pages
35% 35% 10 % 10 % 10 %
@ Are there Creativity of the @® How @Dose the @ You are
possible questions | journal refers to the | pertinent are the | journal encouraged
posed and types of approaches | possible include a to write
personal adopted to the questions, cover page, | more.
reflections? questions or answers, and a table of
@ Whatis new to | problems. reflections? contents,
the journal keeper | Approaches include: etc?
to learn % drawings, @ Arethe
(vocabulary, % charts, sources
expression, ...)? % mind maps, properly
@ Depth of the % poems, etc., cited?
reflections; any personal
creations
inspired by
the literary
works.

Table 1. Peer Assessment for E-Journal Writing

Reflections from the Teacher as the Researcher

In the process of teaching, continuous reflection and adjustment of teaching
methods are essential to better meet the needs and interests of students. Although
the forms of expression and ideological concepts differ between Eastern and
Western cultures and literature, the theme of human nature remains universal and
unchanging. Through a variety of literary perspectives, timeless human
experiences—such as love, hate, hope, fear, loneliness, and the pursuit of
meaning—are profoundly and authentically portrayed in literature.

By recognizing these shared human emotions and experiences, educators

can create a more engaging and relevant learning environment for students.
Bridging cultural differences while focusing on the universal aspects of human
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nature allows students to connect more deeply with the material, fostering both
personal reflection and cross-cultural understanding. This approach not only
enhances the appreciation of literature but also encourages students to critically
examine the common threads that bind humanity across time and space.

Student Participants’ Perspectives

Through surveys and focus group interviews, we examined the shifts in
students' gender awareness. The results indicated that the majority of students
gained a deeper understanding of gender issues after participating in the course.
Many expressed a heightened awareness of gender-related topics, acknowledging
that they are now more attentive to these issues in their daily lives.

This growth in gender consciousness suggests that the course effectively
fostered open-mindedness and critical thinking regarding gender equality. By
engaging with diverse perspectives and discussions, students not only expanded
their knowledge but also committed to applying this awareness in their personal
interactions and societal engagements.

7. #3274 L (Recommendations and Reflections)

In conclusion, students from the Department of Foreign Languages, as
well as those from other disciplines who took this course, generally
displayed an open attitude toward gender awareness. They demonstrated an
ability to understand and accept diverse perspectives on gender, showing
sensitivity to challenges against traditional gender roles and contemporary
issues of gender equality. This open-mindedness was evident in their
willingness to engage with these topics and reflect on their relevance to both
personal and societal contexts.

Throughout the course, students actively participated in discussions on
various gender-related topics, expressing their understanding and views.
They demonstrated a keen interest in exploring gender differences across
different cultural backgrounds and how these are represented in literary
works. Their readiness to question traditional norms and consider
alternative perspectives contributed to dynamic and meaningful discussions
that enriched the learning experience for all involved.
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This open attitude enabled students to think more deeply about gender
issues, approaching the subject from different angles. By examining gender-
related ideology through diverse lenses, students were able to engage in
critical analysis of the literary texts studied, gaining a more comprehensive
understanding of gender representation in literature. This level of
engagement not only deepened their literary analysis skills but also fostered
a broader awareness of gender equality in a global context.

-~ 33 é}fle (References)

Booth A., Hunter, J. P., & Mays, K. J. (2006). The Norton introduction to literature,

shorter 9" ed., New York: W. W. Norton & Company.

Burke, J. (2003). The English teacher’s companion; A complete guide to classroom,

curriculum, and the profession. 2nd ed. Portsmouth, NH: Heinemann.

Creswell, J. W. (2003). Research Design: Qualitative, Quantitative, and Mixed

Methods Approaches, 2nd ed., Thousand Oaks: Sage Publications.
Feynman, R., Leighton, R., & Hutchings, E., (2018). Surely you're joking, Mr.
Feynman!: Adventures of a curious character. New York: W. W. Norton &
Company.

Gardner, H. (1995). "Multiple Intelligences" as a catalyst. The English Journal, Vol.
84, No. 8, pp. 16-18.

Gilgun, J. F. (2005). Qualitative research and family psychology. Journal of Family
Psychology, 19(1), 40—-50. https://doi.org/10.1037/0893-3200.19.1.40

Homer, (1992). The Odyssey. Taipei: Bookman Books.

Joo, S. H. (2016). Self- and peer assessment of speaking. Studies in Applied
Linguistics & TESOL. Retrieved on November22, 2020 from
www.files.eric.ed.gov.

Lacey, A., & Luff, D. (2001). Qualitative Data Analysis, TRENT FOCUS, 1-34.

Lahelma, E & Tainio, L. (2019) , The long mission towards gender equality in

teacher education : Reflections from a national project in Finland , Nordic
Studies in Education ,vol. 39 ,no. 1, pp. 69-84 .
https://doi.org/10.18261/1ssn.1891-2019-01-06
http://hdl.handle.net/10138/302168 https://doi.org/10.18261/issn.1891-2019-01-
06

Lazar, G. (1993). Literature and language teaching: A guide for teachers and trainers.

Cambridge: Cambridge University Press.
Liaw, M. L. (2001). Exploring literary responses in an EFL classroom. Foreign
Language Annals, 34(1), 35-44.

12


https://doi.org/10.1037/0893-3200.19.1.40
http://www.files.eric.ed.gov/
https://doi.org/10.18261/issn.1891-2019-01-06
https://doi.org/10.18261/issn.1891-2019-01-06

Marsh, N. (2002). How to begin studying English literature, 3™ ed., New York:
Palgrave.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: A sourcebook of
new methods (2nd ed.) Newbury Park, CA: Sage.

Stake, R. E. (1995). The art of case study research. Thousand Oaks, CA: Sage.

Stephen, M. (1991). English literature: A student guide, 2" ed., New York: Longman.

Strauss, V. (2013, Oct. 16). Howard Gardner: “Multiple intelligences” are not
“learning styles.” The Washington Post. Retrieved on 2022/11/30 from

https://www.washingtonpost.com/news/answer-sheet/wp/2013/10/16/howard-

gardner-multiple-intelligences-are-not-learning-styles/

Taitz, J. (2020) How to deal with quarantine-induced social anxiety. New York: New
York Times.

Tatar, M., Emmanuel, G. (2001). Teachers' Perceptions of Their Students' Gender
Roles. The Journal of Educational Research, Vol. 94, No. 4 (Mar. - Apr.,
2001), pp. 215-224 Published by: Taylor & Francis, Ltd. Stable URL:
http://www.jstor.org/stable/27542326 Accessed: 09/06/2013 11:41

¥ A

TR (2013) ERBUB FEL TR Rk o L FHE AL B
3 03251440 -
+ fz i (2011) Mot Rk Emr FRPRE—RHH (pehrz) 5
o Gt KR KREEFTEN 6 (1) 63-67-
%%m(Nuﬁﬁﬂl%ﬁ%ﬁ%ﬁﬁﬁﬁ—ﬂgﬁﬁ<Mﬁ¥%>éw°
B GREEEFTE T (1) 51-57-
BRI % T o~ e (2011) o dor MR K AN EIR KT o T
% 58(6) 27-32-
HAF Q018) s * FAPTRREPIRTF oYL - NFRAFL
Bl o ot
Bz A SR T SRR RS L%
At *veé- (1997) - <<p§‘kﬁl@i‘” &) e -}1_%? #;;—"égfé fbi—'lggs;,;,\»ﬁ RO

= ~ %t (Appendix)

Appendix I. Gender Equality Awareness Questionnaire

MEDFE G
T - ENETAALANE P hAEE A B R T R Uz F 4
FRETIRTFHNF2 - ARBEA L2 BIG > 9F 102488 ¢ P F
13



https://www.washingtonpost.com/news/answer-sheet/wp/2013/10/16/howard-gardner-multiple-intelligences-are-not-learning-styles/
https://www.washingtonpost.com/news/answer-sheet/wp/2013/10/16/howard-gardner-multiple-intelligences-are-not-learning-styles/
http://www.jstor.org/stable/27542326

Bl BanF L0 iF R ARBI TR e LR 24 0 RG22
A 4F

AR TR TR AR 2 R T
WA &

TEA4or B E nlgﬂ

Red B P g 2ARKT HEB RS )
ERE % (& JHE i N

B g S

E-mail : pandathbike@gmail.com

£ % 1 0910-569669

CERLTES S

I~ s ] ~p[] #He[]:

2vFmR - FR[ ] ZE&[] ZEL[] vk HB[]:
~%§%m:ﬁ?%mm > B[] mErl] #£grl] Preaeginl]
FEa kP FIRl] RESLEPFIRL] §28nrl] R0

$o 4 BEET RRE

DT IMEE T SRS o SRR AR IEOR R TEE BT S

#up
AR T o
=
A I N
s = =X By
BT AT AR L AR A 0 1 2 3
FENBEAT T HTARAY (BT mTEAY 5 ) 0 1 2
FEPTRTAM SR (do o wsd - B - Hu PR - HTET 0 N 5 3
A B )
FERFIES X FABER (4o PHAE S BT ER) 0 1
FURPB T EER (I FIBEFZHFEFRE) L 0 1
KERSE? (b BBF - 2T E) &0 B oRFIET KT
B 0 L 2 3




P T A AT Rt o ikdpiE g 0 TEE, R TR BA DET -
2k
¥ 2t
* * ¥
ol R | K i
L|2E2E > B2EPABTRHE T2 REDTE . 1|1 2|3 ]| 415
2. | AP eI M- EEEIE CAER I 1 2 3 5
3| T AT B A EF e R A R UL G T EE
1 2 3 4 5
B e
4, | FH> 2 EFABEIFE AT EI0HE (8) 1 4
5, | A EFIRERERFE AU AR AR E ()P 1 4
6. | BBRHY A PE TR R EAALSREES 1 4
7N EHER AN T LER S AR 2 LT 2 A4 -
«Li 4'{;% B T A 1 2 3 4 >
8. | A IEd 2 e RMATE T BRI EIR 112 |3 ] 4]5
- 1 A 7| 12
HE e B R R R
10| R E8FELHRA B () ERPEEE > A g e ol sl sl s
() e
1 2 F a2 BRI A - BER 1 2 3 4 5
ERE e R I KA R
13 BplrulF (f Ak mpEud - RE)LD A Ren 112 |3 |4]5
14, &Fri| @5 B gt dE s X § RN T3 EREE S en . 5 3 A .
&)T‘u)f?;@ﬂ% L
15| FgFfrd A - % Be%g BaaEfl. 1 2 3 4 5
16. ﬁ;ﬁ-‘*ﬁ.z\?ﬁ_’;ﬂ?uiﬁmﬁig’o% et de 1 2 3 4 5
17, BBHE-? > 3050 4 ARG e 2 X T2 B N P 1123 |4]5
18. ¥ 7 =z @&%‘«é_?\z&_t‘ VIR Zamhkd 1 2 3 4 5
19|/ ¥ - BABEp e FAMEE T3 B 1 2 3 4 5
20 A E B ALE T P B R BN AR 112 |3 4]5




21 * Hfrd BB AP R g S R atil 1 2 3 1 41| 5
22| A € F G Achiul o @ T L 2 REROT A 1123 |4]5
23 A7 BB E X RAT. 1123 |4]5
24| M %Y > BRI EET - LG8 () EFLLL 1123 |4]5
250 *PBNETELE BB ERENEAR. 1 12| 3] 4|65
26 ABM G R R AE S E R BT E 1123 |4]5
FlAF LR LB FEEL S8 B 3

Rty
=3
!

T

E- mail :

SEHEET SR E TS L E YT S

xR d

16




