UREALE RBELE HHFAR

H % B 3P 22 8 Ak

Predicting the college students' performance via their

motivated strategies for learning

2| 5% R 4o rE4
Eric Zhi-Feng Liu Sunny S.-J. Lin Shyan Ming Yuan
TBREE NSRS CBRERFARA  TBKEE LI R

Computer and Information
Science of National Chiao-
Tung University

Institute of Education of
National Chiao-Tung
University

Computer and Information
Science of National Chiao-
Tung University

30050 #r47 K £ 28 1001 30050 #7457 K £ 28 1001 30050 #7451 K22 # 1001

i i
Hsinchu, Taiwan 30050, Hsinchu, Taiwan 30050, Hsinchu, Taiwan 30050,
R.O.C. R.O.C. R.O.C.

totem@cis.nctu.edu.tw

S S

ARG E R B AT SRR
AR L ER > LB B N IR R R
B3R D $R A AL B R 3P X A FTE ) 2L
BBV R EE R REH A ERZ A
FE R B R 3R A L 2 AR B o AR R
HBHERFRBEFAEETHRERE > AR
WA A MEMAREL  FHFTRRELA
REFEE A% BE LHBEEE > ¥
BOEES PR ZIMARLELEE
ELBERIANEREBLIT A% LM
¥ BNEBLEFE 6 HEBRASLHES
RELARBEABERGEETRAEE - &
BEYRELIART TR AHALES)
Mo BB E RS R TABE A o) W38 B B3R 2
B 0 B AT T R S LB AT
WIEH o RFARAIFERAHL T M A LT

sunnylin@cc.nctu.edu.tw

smyuan(@cis.nctu.edu.tw

Rus B —RBAEREZME  BREARN
42 B K ZL3P A2 T B P B Rl AR I 64 AR 4R
FRAGKE - MEBEELFLE AR
TNAEBRE A REREELBRTEN
FAREAZ ©

23N

BHRE - MEL24%

e

Mt AR - ABRREF - £FH
% s

Abstract

This study would like to show the
predictive power of the motivated
strategies for learning questionnaire (a
measurement tool of learning motivation
and learning strategy) toward the
performance of college students joining

in a networked peer assessment activity.



Despite alternative assessment strategies
increasing availability on the Internet,
they should be applied in a real
instructional situation and the students'
performance should also be evaluated.
Therefore, this work presents a
relationship of students' performance
gained from networked peer assessment
activitie, which is a kind of alternative
assessment  strategies, and  their
motivated strategies for learning. The
author recruited fourty-eight computer
and information science students
enrolled in an operating systems course.
Students turn in their homework to
networked peer assessment system
through network and turn in the filled
motivated strategies for learning
questionnaire. In addition, peer students
assessed the performance of other
students and them suggestions for
revising their work. Later on, students
correct their errors according to
suggestions attached on their homework.
Repeat this procedure for several
consecutive rounds, teacher then grades
the homework using students' comments
as reference. The statistic results have
showed the students' intrinsic goal and
test anxiety would significantly predict
their performance gained from a

networked peer assessment activity.

Keyword: Alternative assessment, networked

peer assessment, learning motivation, learning

strategy, operating systems course
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