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ABSTRACT

The paper presents the results of a project that used an information literacy program
to create a better understanding between secondary schools and tertiary ingtitutionsin Hong
Kong. Through the project, secondary school teachers and students gained knowledge and
illsininformation literacy. Meanwhile, the project provided opportunities for interaction
between teaching staff and students at tertiary educationa ingtitutions, especidly those at
Lingnan Universty, and their counterparts at secondary schools. Thus, the two groups gained
a better understanding of each other’ s curricula, teaching and learning environments, and
expectations, resulting in a better trangtion for secondary school graduatesto tertiary
education. The information literacy project conssts of two components: the secondary school
teachers program and the secondary school students program. In the secondary school
teachers program, university teaching staff developed and ddivered information literacy
workshops to secondary school teachers. Through this component, secondary school
teachers gained not just knowledge and information literacy kills, but also a good
understanding of tertiary inditutions curriculum and expectations. The secondary students
component of the project dedt with the interaction between university and secondary school
students. One university student was paired with a secondary school student to work on an
information literacy project. Through one-on-one interactions, secondary school students
gained a better understanding of tertiary inditutions learning environment and expectations
from a person who was young enough for a secondary school student to relate and
communicate with.
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Note: The program described in this paper is supported by agrant provided by the Hong
Kong Univergty Grants Committee.
INTRODUCTION

Hong Kong' sfirg university, the University of Hong Kong founded in 1910, was the
only university in Hong Kong for more than fifty years. It was not until 1963 that the second
university, the Chinese Univerdaty of Hong Kong, was founded. For along time, only afew
thousand privileged secondary school students were able to enter the two loca universities.
For example, in early 1980s, the First Y ear First Degree intake was alittle more than two
thousand (http://Awww.ugc.edu.hk/). It was not until after 1990 that Hong Kong saw adragtic
increase in the inception of new universties and student enrollment. Within aten-year period
(1990-2000), five new univergties were established; they are City University of Hong Kong,
Hong Kong Polytechnic Univeraty, Hong Kong Science and Technology Universty, Hong
Kong Baptist University, and Lingnan University. Currently al seven universitiestake in atotd
of approximately 14,500 new firgt-year sudents annudly, which isless than 17% of the 17-
20 years age group in Hong Kong' s population.

Since becoming a university sudent was ararity among secondary school graduatesin
the past, as a generd rule, secondary school students have not had a good understanding of
universty curriculum and requirements, not to mention knowledge about university sudent life
and the campus environment. Smilarly, secondary school teachers are quite uninformed to the
many changestaking placein recent years & Hong Kong universities, such as credit-based
curriculum and continuous assessments. As a result, many new students entering Hong Kong
universties have had difficulties adjugting to the university environment. With the proliferation
of univergtiesin Hong Kong and the drastic increase of student numbersin 1990s, the
problem of lack of understanding of university learning environment and expectation for
secondary teachers and students becomes more acute. With this in mind, the Hong Kong
University Grants Committee (UGC) launched an Interface Program to promote the
interaction and mutua understanding between secondary and educationd tertiary indtitutionsin
1997. UGC is a nondatutory advisory committee responsible for advising the Government of
the Hong Kong Specia Adminidrative Region (SAR) on the development and funding needs
of higher education inditutions. In effect, UGC alocates funds and dictates both
undergraduate and graduate intakes to al Hong Kong universities among others.

Through a UGC funded interface project, “ Creating a Better Mutud Understanding
with Secondary Schoals through Information Literacy Programs,” Lingnan Universty, Hong
Kong, was able to conduct two programs to achieve the above god. During 1998 to 2000, a
number of workshops on information literacy were offered by Lingnan Universty to
secondary school teachers and students. During this period of time, information literacy isaso
an important part of the Hong Kong SAR Government’ s new educetion inititive.

The interface project funded by the UGC grant was submitted by members of the
Information Systems Department at Lingnan Univerdity to provide community services, an
important aspect of the Lingnan University’ s misson. The project comprised of two
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components, namdly: (1) the secondary school teachers program and (2) the secondary
school students program. The first component consists of teacher training on informeation
literacy. In this component the teeching staff a Lingnan taught 1T knowledge and skillsto
secondary school teachers. With this teacher training component, secondary school teachers
ganed not only ingght on information literacy skills, but lso a good understanding of tertiary
indtitutions academic programs and expectations. The second component of the program
dedlt with the interactions between universty students and secondary school students.
Sdlected Lingnan University students were paired with secondary school students to work on
carefully sdected information-literacy projects. The universty students acted as mentors and
provided guidance to secondary school students. Through one-on-one interactions, secondary
school students gained a better understanding of tertiary indtitutions  academic programs,
learning environment and expectations from mentors who are young enough for them to relate
with Based on post-program surveys, the objectives of the information literacy project
gppear to have been achieved. In the next section, adetailed project descriptionis given. In
subsequent sections, the effectiveness of both programs is evauated.

PROJECT DESCRIPTION

In this section, project objectives are presented first. Expected outcomes based on
project objectives are then defined. Subsequently, programs for both secondary school
teachers and students are described.

Project Objectives
Based on the described purpose of the UGC Interface Program, the Lingnan information

literacy project has the following Six objectives.

1. Toimpart information literacy knowledge and skillsto secondary school teachers.

2. Toimpart information literacy knowledge and skills to secondary school students so they
may become better students and productive members of the society.

3. To prepare secondary school students for a more smooth trangtion into universty life, and
teach them how to function as productive members of the society.

4. Todlow secondary school teachers and students to interact with tertiary ingtitution
teaching staff and students to gain better understanding of the tertiary ingtitution
curriculum, environment and expectations.

5. Todlow tertiary indtitution teaching staff to interact with secondary school teechersto
gan better understanding of the secondary school curriculum and environment.

6. To provide opportunities for tertiary inditution students to interact with secondary school
students for character development through the Big Brothers and Sisters program.

Project Activities

With the project objectivesin mind, a number of workshops were offered under the
secondary teachers program so that secondary school teachers would have the ability to use
the basic PC skills such as word processing, spreadsheet, database and presentation
software. In addition, the tertiary indtitutions' library environment for teaching and learning,
and various services provided by their Information Technology Services Centers were also
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introduced. For secondary students program, Big Brother/Sister sessons were offered to
secondary school students so they would gain vauable ingghts on information literacy from
working on projects interested to them. Through the interactions with teaching saff and
students of Lingnan University, both secondary school teachers and students became
knowledgeable on tertiary ingtitution’ s academic programs, learning environment and
expectations.

The project was started in September 1998 and a research assistant was hired shortly
(jointly funded with another UGC grant). The preparatory activities conducted prior to the
offering of the workshops are described below:

Hired a part-time research assistant to coordinate the operationa aspects of the project.
Developed the course materids based on the outline and test questions of the Information
Literacy Program a Lingnan University.

Recruited Lingnan students as big brothers/sisters, the process started in November of
1998, but the actud hiring took placein early December 1998.

Compiled theligt of high schoolsincluded in the project with schools contacted in early
1999.

The duration of the origina project wasto be from September 1998 to September 1999.
With the approval from UGC, the workshop schedule was extended to the end of August
2000 because secondary school teachers are generaly free only during summer breaks.
Holidays and term breaks had prevented the continuous offering of workshops during the
school year. A totd of 7 workshops were offered to secondary school teachers, and atota of
22 Big BrothersSisters sessions were offered to secondary school students. All participants,
including teachers and students, came from schools near Lingnan campus, such as Tuen Mun,
Tin Shui Wai, and Yuen Long.

Four modules were offered in the seven workshops for secondary school teachers.
The four modules were: Module 1 Introduction to Information Technology; Module 2
[nternet/WWW; Module 3 Intermediate PowerPoint; Module 4 Intermediate Excel &
PowerPoint. A total of one hundred and twenty-six teachers from six secondary schools
atended the workshops.

In Module 1 Introduction to Information Technology, secondary school teachers
learned PC basics and Microsoft Office suite. In Module 2, Internet/ WWW, the most
popular module, secondary school teachers learned how to design and develop Web pages.
In Module 3 Intermediate PowerPoint, they learned how to design and use PowerPoint dides
for teaching and making presentations. In Module 4 Intermediate Excdl & PowerPoint,
besides learning more on PowerPoint skills, they also learned how to use formulas, create and
modify charts and use various software functions in processing student grades.

A totd of 198 secondary school students attended Big Brother/Sister sessions. In the
Big Brother/Sister sessions, each secondary school student was paired with a Lingnan
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Universty student of the same gender. The secondary school student then worked on a
project of his/her own choice under the guidance of the Lingnan student. For example, some
students not only learned how to access World Wide Web in the projects but aso learned
how to develop Web pages. Some students were very interested in scanning and uploading
Images and others were interested in using PowerPoint for making presentations and learning
Visud Basic programming. Table 1 presents some of the key figures for the two programs.

Table 1. Information Literacy Project

ltems

Generd . 9-1998 to 8-

Program duration 2000
project No. of secondary schools participated 6
description | No. of teaching staff 4

No. of part-time assgants 5
Secondary | No. of secondary school teachers 126
school (Some teachers attended more than one

workshops)
teachers No. of workshops for teachers 7
program No. of modulesin each workshop 4

No. of usable post-program questionnaires 78(61.9%)
Secondary | No. of secondary school students 198
school No. of sectionsfor sudents 22
students No. of usable post-program questionnaires 132 (66.7%)
program

To assess the effectiveness of both teacher and student programs and to gain
feedback for further improvement, in the last class of each round of teachers or students
session, evauation forms were given to participants to assess their understanding of
information literacy knowledge and the university environment. Results of these evadugtions are
presented in the following sections.

EVALUATION OF STUDENT PROGRAM

Each student filled out an evaluation form at the end of the last class of each round of
the Big Brother/Sister session. A total of 132 usable responses were collected from 198
participants with a response rate of 66.7%. Among those respondents, 50% were maes and
50% were femaes. The digtribution of the sudents Form years are: 8.3% Form 1, 7.6%
Form 2, 15.2% Form 3, 24.2% Form 4, 17.4% Form 5, 25.8% Form 6, and 1.5% Form 7.
For the mgority of the questions, afive-point sdlf-anchoring scale with 1=Strongly Disagree
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and 5=Strongly Agree was used for respondents to assess the degree of agreement with the
statement or question provided. Responses to the questions are summarized and described in
Table 2.

Table 2 shows that respondents were very satisfied with their big brother or Sgter's
performance. Big brothers and sisters were very enthusiastic in secondary school students
view. It dso shows that big brothers/s sters were knowledgesble in the I T field, helpful outsde
classes and willing to share views on university life with them.

Table 2. Evauation of the Big Brother/Sister's Performance

Big Brother/S ter's Performance (Nl\ii%nz) g;r:i?g?]
He/She was enthusiadtic. 4.5455 0.5562
He/She seemed knowledgegble in IT field. 4.2737 0.7027
He/She was helpful outsde of class. 4.1746 0.8895
He/She explained concepts clearly. 4.1443 0.7956
He/She was willing to tell about university life. 4.1438 0.9734

When secondary school students were asked to compare themsalves before and after
the Information literacy program, they agreed that their genera knowledge about IT and PC
skills had increased (Table 3). Most of them aso agreed that their interests in computers and
IT had increased. However, they rated that the improvement in their awareness of the
importance of IT in asociety after completing the program not as high astheir gain on the
generd knowledge on IT. It may be due to the nature of their computer projects, which tend
to be more focused on detall and not on the big picture, such asthe project’ s relaionship with
the society or their role in a society.

Table 3. Evauation of IT Awareness

IT Awareness Mean | Standard
(N=132) | Deviation
Your generd IT knowledge has increased. 41741 0.7170
Y our PC sKills have increased. 4.1366 0.6530
Y our interestsin computers and I T have increased. 4.0234 0.7685
Y our awareness of IT importance in the society has 3.8185 0.4071
increased.

After attending the Program, 102 or 96.2% of the respondents would like to buy a
PC if they did not dready have one (Table 4). Only three respondents said thet they would
not buy one because PCs were too expensive. One said that he did not have time to buy one.
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Table 4. Intention to Buy aHome PC

If You Don't Have a PC a Home, Will You Buy One (N=106)
Now? (Percentage)
Yes 102 (96.2%)
No* 4 ( 3.8%)

* Reasons. Students said they would not buy a PC
because it istoo expensive or did not have timeto buy
acomputer.

Table 5 shows that 123 or 94.6% of the respondents would use their PCs at home
more frequently after completing the program. Only seven respondents said “ no” because they
were using computers on aregular basis aready.

Table 5. Intention to Use Y our Home PC More Often

If You Have a PC at Home, Will You Useit More? (N=130)
(Percentage)
Yes 123 (94.6%)
No* 7 (5.4%)
* Reason: They are dready using computer on a
regular basis.

Table 6 shows that 97 or 80.8% of the respondents would like to take Computer
Applications/'Studies-rel ated subjects in the secondary schoolsif they had not taken these
subjects before. Some of the reasons that respondents did not plan to take these subjects
were: their schools do not offer these subjects and the syllabi for the computer
applications/studies were outdated. One of the respondents said that he was in Form 6,
therefore, he has no chance to take these subjects. Another respondent said that he wanted to
concentrate his time on studying other subjects.
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Table 6. Intention to Take Computer-Related Courses

Will You be Taking Computer Applications/Studies Subjects|  (N=120)

in'Your Schooal, if You Have not Taken It? (Percentage)
Yes 97 (80.8%)
No* 23 (19.2%)
* Reasons:

* My school does not offer these subjects.

* Course syllabi were out of date and have no practica
vaue.

* Already in Form 6 and has no chance to take them.

* Would like to concentrate on studying other subjects.

Table 7 shows that 114 or 87.0% of the respondents were interested in an I T-related
caregr dfter attending the Program. Of those who indicated otherwise, most of them said that
he/she had dready had other career plans. Some said that they are interested in using
computers but do not have a good understanding about computer-related careers. Three said
that they do not have sufficient knowledge to pursue careersin IT. One student said I T-
related careers are too complex and difficult for her. Another said I T-related careers are too
competitive. One femae student said that she was afraid of getting near-Sghtedness from
using PCs.

Table7. Interestin an IT-Rdated Career

_ (N=131)
3 ?
Would You be Interested in an | T-Related Career” (Percentage)
Yes 114 (87.0%)
No* 17 (13.0%)

* Reasonsfor “no’:

e |T-related careers are too competitive.

* Interested in usng computers but know little about IT-
related careers.

* Do not have sufficient IT knowledge to pursue a career
inIT.

* | have chosen ancther career.

e | amafraid of getting near-sightedness.

Table 8 shows the results of secondary school students sdf evauation on their
awareness of the univergty environment after completing the information literacy program. In
generd, ratings on the five aspects of the universty awareness are not much higher than the
midpoints. For example, the highest rated item was “ positive view of the university” (3.9470).
Based on therating scae (1, strongly disagree and 5, strongly agree), secondary school
dudents are only gpproaching to “ agree with the statement” but definitely not strongly agree
with the statement. The lowest rated item by studentswas “ academic program
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understanding.” One of the possible reasons for thisis the shortness of the program.
Another possible reason isthat they may have difficult relating to academic programs at the
university leve.

Table 8. Evduation of Univeraty Awareness

Mean Standard

Universty Awareness (N=132) | Deviation

The Program increased your positive view of the 3.9470( 0.7811
university.

The Program increased your interest to study in a 3.9250| 0.8010
universty.

Y our genera understanding of the university 3.7582| 0.8148

environment has increased.
Y our understanding of the university student life has 3.7426| 0.8467
increased.
Y our undergtanding of the university academic 3.4767| 0.8614
programs has increased.

Table 9 shows that respondents were quite satisfied with the Program in generd with a
relatively average rating of 4.3112.

Table 9. Evduation of the Program Satisfaction

Mean Standard
(N=132) | Deviation
How much do you like the Program? 43112 0.5659

Program Satisfaction

Table 10 shows that 125, or 95.4%, of the respondents would recommend the
Information Literacy Program to their classmates. Most respondents said that they had
learned alot from the program on IT knowledge, PC skills, and they also were ableto learn
more about university environment and student life. Some of them said thet the Program is
very practica and vauable. Those said that they would not recommend the program to their
classmates said their friends were very busy people. Two respondents did not state any
reasons for not wanting to recommend to their classmates.

2001 0 10 1921



Table 10. Recommending the Program to Others

Would Y ou Recommend the Program to Y our Classmates? (N=131)
(Percentage)
Yes 125 (95.4%)
No* 6 ( 4.6%)
* Reason: My classmates are very busy.

Table 11 showsthat 117, or 90%, of the respondents would continue to maintain
contact with their big brothers/ssters. Of those said “ yes,” most of them said they had dready
developed agood friendship with their big brothers/'s sters during the Program; some aso said
that they learned alot from their big brothergsgters. Of those said “no”, one said it was
because both of them were too busy; another could not be sure whether he would or would

not; another said that her big sster did not know her well; and the others did not state any
reason.

Table 11. Maintaining Contact with Y our Big Brother/Sister

Will Y ou Continue to Maintain Contact With Y our Big (N=130)
Brother/Sister? (Percentage)
Yes 117 (90%)
No* 13 (10%)
Reasons:

* Weare very busy.
e | don' t know for sure.
* My big sster does not know me well.

Table 12 showsthat 84, or 61.4%, of the respondents would consider enrallingin
Lingnan Universty. Of those who said “yes” mogt of them said Lingnan campusis new, qui€t,
and with good facilities, some said Lingnan is near their homes; others said that they like
Lingnan's campus life and tutors. Of those who said “no,” mogt of them said Lingnan does not
offer the program hefshe plans to study; one wants to study abroad. Some said that their
academic records are not high enough for them to study at Lingnan. Others said that they have
not yet decided to enroll in auniversity; one said Lingnan campusistoo small.
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Table 12. Interest in Attending Lingnan University

_ — . (N=131)
Would You Congder Attending Lingnan University? (Percentage)

Ves 84 (61.4%)

No* 47 (35.9%)

* Reasons:

* Lingnan does not offer the program | wart to sudy.

* | will go abroad to do further study.

* My grades are not good enough; it may prevent me from
entering auniversty.

* | do not have timeto condder.

* |t dependson my friends interests.

* Lingnan campusistoo smdl.

Table 13 shows that, in gererdl, the parents of participants were quite satisfied with
the Program through their approva of their children’ s participation in the program. Thisisa
new question in the evaluation questionnaire used for the last three rounds, so the total number
of respondents was only 58. The question was added subsequently because it isimportant to
find out if parents were also satisfied with the Program.

Table 13. Evauation of Parents Support of Students

(N=58) | Standard

Mean Deviation
Did your parents support your participationin the 4.4305| 0.6905
Program?’

Parents  Program Satisfaction

EVALUATION OF THE SECONDARY SCHOOL TEACHERS PROGRAM

For the teachers of the Interface Program, four modules with seven sections were
offered to secondary school teachers between 21 June 1999 and 12 July 2000. In total, 126
teachers from seven secondary schools participated in the Program. Some secondary school
teachers joined the Program for more than one module. Evauations of the Program were
conducted at the end of the last class. A total of 78 usable responses were collected from
participants. Smilar to sudent program evauation, afive point sdf-anchoring scde (interva
scale 1-5: 1=Strongly Disagree and 5=Strongly Agree) was aso used for most of the
questions unless specified otherwise.

Table 14 shows that respondents considered the workshops quite useful with an
average mean rating of 4.2546 (between agree and strongly agree). However, they rated the
organization of the course and workload below 4 (just agreeing and not strongly agreeing with
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the statement). Thisimplies that there is room for improvement, such asin areas of course

materias and assgnments preparation.

Table 14. Evaluation of the Workshops

Mean | Standard

The Course (N=78) | Deviation
The course was useful. 42546 0.6878
The course was well organized. 3.9268| 0.6793
The workload was reasonable. 3.8567 0.7256

Table 15 shows respondents were quite satisfied with workshop instructors and
considered them enthusiastic and knowledgesble. It aso shows that instructors were
respongive to participants  views and feedback. In general, respondents also agreed that
ingtructors explained concepts clearly, structured the presentations well, and aso gave clear
ingtructions for assgned tasks. However, from the survey results, workshop teachers should
improve in three agpects: (1) making the course more interesting; (2) encouraging critical
thinking in students; and especidly (3) encouraging students participation in discusson.

Table 15. Evaduation of the Workshop Instructors

Ingtructor’ s Performance (:il/l :esg) [S)t;:;?g:]
Theingructor was enthusadtic. 4.5568 0.5718
The ingructor seemed knowledgesble in her/his field. 44341 0.6210
The ingtructor was responsive to students' views and 4.2102 0.8075

feedback.
The ingtructor explained concepts clearly. 4.1099 0.6912
The ingructor was helpful outsde of class. 4.0791 0.7440
The ingtructor structured the presentation well. 4.0586 0.7485
The ingructor gave clear indructions for sudent tasks.| 4.0586 0.7989
The ingtructor made the subject matter interesting. 3.8590 0.7345
The ingtructor encouraged students to think criticaly. 3.5401 0.8005
The ingtructor encouraged students to participate in 3.5274 0.8776

discussions.

When respondents were asked with respect to the overal impression of the program,
respondents stated that they were satisfied with the ingtructor’ s performance and had learned
alot from the course (Table 16).
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Table 16. Overal Evauation of Workshop

Overd| Impression Mean Stangrd
(N=78) | Deviation
Ovedl, | an satidied with theingructors 4.3480 0.6742
performance.
Overdl, | have learned alot from the course. 4.0840 0.8338

In generd, respondents felt that the course was suitable for them, not too easy nor too
difficult (Table 17, where 1 = Very Easy and 5 = Very Difficult).

Table 17. Evauation of the Course Leve

oo Mean Standard
2
The Course Was Very Easy or Very Difficult? (N=78) | Deviation
The course was: 3.1483 0.6211

In generd, respondents viewed the course pace was reasonable, not too fast nor dow
(Table 18, where 1 = Very Slow and 5 = Very Fast).

Table 18: Evduation of the Course Pace

Mean Standard
2
The Course Was Very Sow or Very Fast” (N=78) | Deviation
The course pace was: 3.1356 0.6521

Table 19 shows that respondents had moderate interest in this program before it
started (A five-point scale was used with 1 = Very Low and 5 = Very High).

Table 19. The Respondents Leve of Interest Before the Workshop

. Mean | Standard
?
Very Low or Very High (N=78) | Deviation
My levd of interest in this course before the art of 3.0840 0.8763
the course was:

When respondents were asked to compare themsealves before and after completing
the Program with respect to the questionsin Table 20, respondents agreed that their interest in
IT, generd knowledge of IT and PC sills have increased. The ratings are much higher than
the level of interest before the staring of the course (Table 19). Comparing secondary school
teachers to students, we found that the degree of increase in their awareness of the
importance of 1T in society is about the same (3.8077 and 3.8185). However, improvement
inteachers interest in computers and I T is much less than students (3.7198 and 4.0234). One
possible explanation could be that students are younger and more eager to learn.
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Table 20. Evaduation of IT Awareness

Information Technology (IT) Awareness (::I/l :e?g) gg:;?g:\

Your genera IT knowledge has increased. 4.0165 0.6062

Y our PC sKkills have increased. 3.8462 0.7431

Y our awareness of the importance of IT in the 3.8077 0.7063
society has increased.

Y our interests in computers and I T have increased. 3.7198 0.6796

After attending the Program, 65, or 96.2% of the respondents stated they would buy
aPC for home useif they did not dready have one (Table 21). Only three respondents said
that they would not buy a computer because PC was too expensive, not useful, or the school
provides enough computers. It is interesting to note that the percentages of people who would
like to buy a home computer (96.2%) are the same for both secondary school students and
teachers.

Table 21. Intention to Buy aHome PC

; : (N=68)
If You Don't Have a PC a Home, Will Y ou Buy One Now? (Percentage)
Yes 65 (5.6%)
No* 3 (4.4%)
*Reasons:
* Itistoo expensve.
* Itisnot usful.

» The school provides enough computers.

Table 22 shows that after completing the Program, 73 or 96.6% of the respondents
would use their PCs more often. Of the two respondents answered “no” to the question, one
said she would use the PC only if necessary while the other said downloading software is
time-consuming. Comparing to students, teachers have higher percentage of intention to use
PCs more often (97.3% vs. 94.6%).

2001 0 10 19-21
14



Table 22. Intention to Use Y our PC More Often

If You Have aPC at Home, Will You Useit More Often? (N=75)

(Percentage)
Yes 73 (97.3%)
No* 2 (2.7%)

*Reasons:
* UsePConly if necessary.
» Downloading software is time-consuming.

Table 23 shows that 73 or 95% of the respondents would be interested in usng 1T in
teaching. The one that answered “no” said she had not decided yet. The other two
respondents did not give any reasons for not interested in using I T in teaching.

Table 23. Interested in Using IT in Teaching

_ o (N=76)
Will You be Interested in Using IT in Teaching? (Percentage)

Ves 73 (96.1%)

NO* 3 (3.9%)

* Reason:

* Not decided yet.

Table 24 shows that respondents agreed their image of the university has improved
after completing the Information literacy Program. Comparing secondary school teacherswith
students, there are two interesting observations. Firdt, their degrees of improvement on the
university’ simage are about the same (3.9168 vs. 3.9470). Second, we found that secondary
teachers do not understand much about university students' life while sudents do not
understand much about university academic programs even after completing the information
literacy program that introduced both. For example, teachers rated the degree of increasein
understanding university student life the lowest (3.4209), while students rated the
understanding of academic programs the lowest (3.4767).
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Table 24. Evduation of Universty Awareness

Mean | Standard
(N=77) | Deviation
The program has increased your positive view of the 3.9168 0.7790

Universty Awareness

univergity.

Y our generd understanding of the university 3.8145 0.7802
environment has increased.

Y our undergtanding of the university academic 3.4570 0.8138

programs has increased.
Y our understanding of the university sudent life has 3.4209 0.8374
increased.

Table 25 shows that, in generd, respondents were satisfied with the Program. (A five-
point scale was used with 1 = Very Poor and 5 = Very Good). Compared to students
evauation of the program, secondary school students were more satisfied with the program
(4.3112 vs.4.0334). Possible reasons could be that students have a stronger preference for
the closeness of the big brothers/s sters mode of teaching, and because of lower ratings by the
secondary school teachers for course organization and workload.

Table 25. Evauation of the Program Satisfaction

. , Mean Standard
Program\sai ey (N=77) | Deviation
How much do you like the Program? 4.0334 0.7145

Table 26 shows that respondents liked learning IT knowledge the best. The
interaction with university lecturers and tutors came the second. Understanding university life
was ranked the third. This question was not included in student survey.

Table 26. Preferred Aspects of the Program

What Aspects of the Program Do Y ou Like the Most? (P(E,rl\cl;;izye)
Learning IT knowledge. 74 (94.8%)
Interaction with university lecturers and tutors. 23 (29.5%)
Underdanding university life. 14 (17.9%)
Note: Respondents could choose more than one option,

thus the sum of the percentagesis over 100%.

Table 27 shows that, 74 or 98.7% of the respondents would recommend the
Program to ther colleagues. Mogt of them said that the program could enhance colleagues I T
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knowledge, PC sKills, and at the same time learn more about the university environment and
sudent life. Some said the Program is very useful, practicd, intensive, and can help them
aoplying I'T in teaching. Only one respondent said “no” because she fdt that the workshop
was not chdlenging enough and was too dementary. Compared to students, there was a
higher percentage of teachers who would recommend this program to others (98.7% vs.
95.4%). Teachers might be more mature and confident in introducing good things to others if
the program is worth the time and effort.

Table 27. Recommending the Program to Others

Would Y ou Recommend the Program to Y our Colleagues? (Pérl\é;qiz)ge)
Yes 74 (98.7%)
No* 1(1.3%)
* The program was not challenging enough and too smple.

ADDITIONAL COMMENTS OF RESPONDENTS

Twenty-one respondents wrote commerts and suggestions about the Program. Three
of them expressed gppreciation for workshop instructors: enthusiasm and patience. They dso
praised theingructors  presentation skills and were gppreciative for their providing workshop
participants plenty of in-class practices. They said that it was very good for Lingnan to offer
such a program. One suggested that there should have been one or two assistants for each
indructor to provide individua assistance (In thelast two sections held in year 2000, an
assistant was recruited for each class.) Five of the respondents suggested that more notes and
handouts be distributed. Four of them (in 1999) pointed out the shortcomings of facilities,
such as the older computing equipment in the PC lab, the poor qudlity of the overhead
projectors, and the lack of sound systems for participants PCs (Subsequently Lingnan
upgraded dl the PCs in the teaching labs and equipped them with sound systems and web
cams).

Three respondents suggested more optional courses should be offered, such as
Photoshop, advance MS FrontPage, Excel, and the like. One suggested that the University
should assess the participants level of proficiency in IT before admitting them to a specific
course. One commented that the pace of the workshop was a bit too dow and another said
that the class duration was too long. One suggested that Lingnan University should offer the
information literacy program again, and that it would be better for people to attend the
workshops earlier in the day. Findly, one suggested that Lingnan and the Educetion
Department should provide compulsory courses for secondary school teachers and
headmasters because he felt teachers at his school did not have adequate knowledge and
experience to teach computer courses.
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SUMMARY

With the funding of an Interface project from the Hong Kong Universty Grants
Committee, Lingnan University was able to carry out an information literacy project to
promote a better understanding between tertiary teaching staff/students and secondary
teachers/students. The project consists of two programs, one for secondary school teachers
and one for secondary school students. The one for teachers mainly conssts of workshops on
individua productivity tools while the one for sudents conssts of pairing university sudents
and secondary school students to work on I T-related projects. During the last period of each
workshop/session, questionnaires were distributed to secondary school teachers and students
atending the program for them to evauate the effectiveness of the project with respect to its
objectives. A summary of their evaluation follows.

For the secondary school students program, one hundred and thirty-two (132) usable
questionnaires were received out of atotal 198 attendants (some students attended more than
one workshop and afew were absent in the last lesson.) For most of the structured questions,
afive-point sdf-anchoring scae with 1 = Strongly Disagree and 5 = Strongly Agree was used
for students to respond to questions. There were four groups of questions in the questionnaire:
(2) Big Brother/Sister’ s Performance, (2) Evauation of 1T Awareness, (3) Evauation of
Universty Awareness, and (4) Evauation of Program Satisfaction.

Responsesto al questions were quite positive. For example, the average response of
secondary school students to the question “ How much do you like the Program?’ was
4.3112. And the average response to the question “ Did your parents support you to
participate in the Program?’ was 4.4305. One hundred and seventeen (90%) students stated
that they would continue to maintain contact with their big brothers/'ssters. They dso indicated
that the Program indeed has increased their interest to Sudy in auniversity and it aso has
improved their view of universty (average responses for both were around 4.0). For the
question “ Would you recommend the Program to your classmates?’ one hundred and twenty-
five (95.4%) students responded “ Yes.” Thosewho said “No' stated that their classmates
were too busy to attend workshops.

For the secondary school teachers program, 78 out of atota of 126 questionnaires
were received and analyzed (Some teachers filled more than one questionnaire because they
attended more than one module, while some others did not attend the last sessondue to
conflicts with their work schedule). Questions on the effectiveness of the workshops were
grouped on 6 categories of (1) Evauation of the Workshops, (2) Evauation of the
Ingtructors; (3) Overal Evauation of the Program; (4) Evaluation of IT Awareness, (5)
Evauation of Universty Awareness, and (6) Evauation of Program Satisfaction. The same 5-
point instrument was used.

2001 90 10 19-21
18



Secondary school teachers  evauations on the program were quite positive. For
example, the average response to the question The course was useful.” was 4.2546. The
average responses for questions on PC skillsand IT knowledge were around 4.0. The
average response to the question “ Y our generd understanding of the university environment
has increased” was 3.81. The item that has the least amount of improvement after completing
the program was the understanding of university student life (mean of 3.4209). Thus, it appear
that if the secondary school teechers  understanding of university sudent life is an important
god of the information literacy program, then arrangement should be made to let secondary
teachers to have more contact and interactions with univeraty students. Finally, seventy-four
out of 75 (98.7%) of secondary school teachers said that they would recommend the
Program to their colleagues.

Based on the evad uation results, the project has largely met its objective of promoting
a better understanding between tertiary indtitution staff/students and secondary school
teachers/students through Information Literacy programs. During the summers of 1999 and
2000, both the secondary school teachers and students programs were publicized in the
media. Because of heightened news coverage, the Project coordinator received many
telephone cadls, especidly from secondary school students, inquiring about the Program. Since
interested students far exceeded the program capacity, many people had to be turned away.
With the success of this Interface Project, another proposal dong the same line was submitted
to the UGC for the second funding phase of the Interface Program. Subsequently, this
proposa was funded to start a new round of Information Literacy programsin 2001.
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